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This two-part docunment provides an explanation and

analysis of PROJECT MERGE and includes a handbook that provides an
overview of the project's goals, implications, guidelines, and
structures. Part 1 defines MERGE as an organized plan to integrate
teaching knowvledge with competencies in many areas to meet the needs
of many different learning problems of children in regular or special
classrooms. Ten strategies for implementation to achieve teaching
competencies are listed, and the pilot program is described. The
On-Campus Schedule, the MERGR Teacher Training Model, and a student
and faculty model concludes this section. A handbook on PROJECT MERGE
coaprises the second part of this document. Included in the handbook
is a discussion of the purpose, rationale, objectives, and procedures
of PROJECT MERGE. A glossary of terms and an organizational flow
chart are also included. Sections on pertinent people and their roles
and on policies and procedures conclude this handbook. (PD)
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EXPLANATION AND ANALYSIS OF PROJECT MERGE

For two years prior to the beginning of PROJECT MERCE, the College of
Education, Division of Special Education, Bowling Greén State University,
and the Toledo Board of Education conducted a number of two-quarter field
based programs which included methods courses and studeat teaching in
specific Toledo schools. The areas covered were educable mentally retarded
and learning disabilities and/or behavioral disorders. Analysis of these
studies indicated that students completing these programs, when compared -
with control groups on campus, were more competent in measureable instructional
strategies than their on~campus counterparts. However, the on-campus group
scored higher on tests of educational curriculum theory. Informal analysis
indicatgd that those students involved in the field based prog:ams were
more confident about entering the teaching field, |

Wwith these programs as pilot studies, MERGE was planned in a manner that
would incorporate the benefits of the traditional on-campus instruction with
spzcizlized field based demonstrable competencies in the areas now covered
by czrtification in educable mentally retarded, learning disabilities,
behavioral disorders, along with dual or triple majors in elementary education.
In addition to general or universal competencies needed by teachers in a
vastly changing educatioral setting, specialized arcas such as orthopedically
handicapped, art, and Industrial Education are presently being incorporated
on an individual basis.

MERCE :s an organized plag to integrate teuaching knowledge with

competencies in multi-areas in order to meet the needs of many different



learning problems of children in regular or special classroém. MERGE is

the result of recognition of the necessity for the future public school
teacher éo possess competencies, at the baccalaureate fevel, in more than
onc area of teaching especially if we adhere to the philosophy that children
entering the regular classroom should receive instruction that is most
beneficial to them as individuals.

The College of Education, Department of Special Education at Bowling
Creen State University, together with the Toledo Public Schools, after
evaluating (both formally and informally) the results of the pilot studies,
felt that teaching competencies could be achieved best by implementation

of the following strategies:

1. University faculty available to provide classroom instruction

!
[

'in contact with children;

2, Maximizing to at least one full year the classroom cbﬁtact among
student teachers, master teachers, and recipient pupils;

3. Full utilization of physical facilities and materials of both
agencies;

4. Combination of inservice and preservice techniques;

5. Sharxing of fiscal responsibilities and resources by both agencies;

9. Total services provided in each area for educable mentally retarded,
learaing disabilities and emotionally disturbed classes including
supervision, inservice traiuning, preservice training, and general
resecarch by the co-project director, a-ea supervisyrs and assigned

personnel;



7. UniversilLy supervisoxs providing instruction for University students
participating in PROJECT MERCE methods courses and.supervision of
their classroom teaching (concarrent practicum);

8. Certification methods courses for PROJECT MERCE University students
taught in at least two settings within the city--one being in a
central city school and the other being in an industrial area
school; these instructional sessions may be attended by Toledo
staff as part of inservice programming; professional growth
credits are available for contract teachers attending these
sessiouns;

9. Participating Toledo contract t..i:.ters are trained to serve a
dual role of teaching children zs ~11 as training future teachers
in methods modules and on-the-jot classroom teachiug;vthis'pro-

+ cedure relates to the overall goal of decentralized gBmpetency

based teacher ion; much of this training for the contract

#achieved in a r institute and during the regular
academic year on 2 regularly scheduled basis;

10. Research is to be initiated to determine to what extent inter-
relationships exists in educational objectives among educable
mentally retarded, trainable mentally retarded, learning
disabilities, behavioral disorders (emotionally disturbed), and
regular elementary students.

In order to implement the recommendations of the two~-year pilot

study programs, tha personnel, physical, and fiscal resources ofl
both agencies were combined for the purpose of maliing the preatest impact
in preparing spccial education teachers, preservice and inservice training,

and student leavning on a cost effective basis.




Initially a flve~week summer institute was Ffunded by the Ohio State
Department of Public Instruction. Participants in the institute were
public school contract teachers, principals, University staff and graduate
studeants who would be involved in the project in the 1973-74 academic year,
Nationally recognized consultants were eaployed to instruct participants in
systematic approaches to curriculum development and implementation of pre=
sexrvice and imservice competency based teacher educatiep programs.

In the Fall Quarter of 1973, seventy-five (75) undergraduate and ten
(10) graduate students were enrolled in PROJECT MERGE. Six University
staff members who had been involved in the summer institute provided the
instruction and supervision as described below.

Instruction was held on campus for the first four and one-half weeks.
Included in this series of programs were the same types of 1nstruct10n

shich Had been provided for the summer institute personnel. ,In addition

|

nstruction included state certification and proficiency requirements for
utilization of audio-visual materials and equipment, competencies in
writing and evaluating behavioral objectives, along with beginning core
curriculuam instruction in educable mental retardation, learning disabilities
and behavioral disorders (See Attachment 1-~On~Campus Schedule),

Upon completion of on-~campus instruction, students vere primarily assigned
to sumaer institute personnel from the Toledo Central City and/or Industrial
areas for classroom observation, assessnent, and instructional strategies
(See Attachment 2--Merge Teacher Training Model). Th: initial time assigned
for regular classroom observation, assessmen: and instructional strategies

folloved the schedule as slhiowvn in Attachment 3==Student and Faculty Schedule,



During the times when students are assigned to public school class=
rooms, University staff members are free to supervise thosé students
assigned to them. University students meet individually with their contract
teacher at the beginning of each day when University classes are not held
and at the close of the school day when University classes are held.

All students continue with core curxriculum instruction in educable
mental retardation, learning and/or behavioral disorders at a public school
classxoom in Toledo on a regularly scheduled basis as listad in Attachment 3.
Because of the large number of students participating in PROJECT MERGE,
instruction is offered in three different settings in the Toledo schools.
The amount of curriculum instruction will decrease and classroom practicum

increase as students demonstrate knowledge and competencies in curriculum
theory and instruction, . |
Eﬁaluation of competencies is an 1going activity as pe:ééived in
the MZRGE model. It is one that v 1 .0t terminate until thé-student
graduates. As a student becomes competent at one level, he is is assigned
to another level., Attachment 2--Merge Teacher Training Model--explains
the model in more detail.
There are other possible alternatives to the further development of
tha concepts being developed in PROJECT MERCE. The Bowling Creen State .
University MERGE staff vieus this only as a beginning., There are any
number of models that can be developed. Hopefully, with all of the
professional resources involved in PROJECT MERGCE, this model will change
and grow to meet the needs of many other educational specialties as
well as growing to meet further needs of ongoing MERGE participants--
Lowling Green State University staff and Toledo Public Schools as well

as participating students.
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Attachment 2

PROJECT MERCE TEACHER-TRAINING MODEL

In an attempt to implement the philosophy, purpose, rationale, and
objectives of PROJECT MERCE, it seems necessary that there be a written
statcement about the particular teacher-training model that wili be
used initially in the Project,

In the past typical teacher training field experiences have lacked
a systematic approach for developing the competent performance of the
teacher~trainee. In general teaching competency has its beginnings in
vthe capacity to systematically observe. Good observation skills, then,
bacone the basis for objective assessment of a pupil's learning capabilities.
Assessment, usually informal in nature, is the framework upon which all

classroom instruction and program planning should be built. Once the

teacher, trainee has developed observation and assessment competencies,

then instruction skills can be developed. Instructional strategies,

then, will be the last performance skills developed by the teacher trainee.

As the teacher trainee is in the process of acquiring obse:vation,

2s33233mant and instruction competencies, the sizes of the groups that the

trainee works with will have an important effect upon the acquisition of
the competencies. Seemingly, it is ecasicr to interact with one pupil than
with a small group of children and finally with a large group of children.
To comply with this systcmatic approach to tcacher training, the teacher
trainee will wotk with individual children, small groups of children and
then large groups of children. The following grid notes the pussible
alternatives available in the process of systematically training compatent

teachors:



Example and Explanation of Model

Observation Assessment o Instruction
TIadividual 1 i | 2
Small Group 2 2 3
Large Group 3 3 4

The grid indicates that the first skills to be developed by the teacher
trainea are observation and assessment of an individual child (Indicated by
nuxeral 1). The numeral 2 on the grid suggests the next areas of concentra-
tion for skill devclopment. There are three possible alternatives at this
stage. The order in which these three skills are acquired is not important,
but they must be accompliahsed before the student goes on to any of the
skills designated in squares marked with a three. Upon completion of these
skills, the teacher trainee moves on to those designated by a four., The
last skills developed are assessment and instruction of large groups
progressing to different grade levels or special class placement .

There are other alternarives to this model and this should serve
only as a beginning. Any number of models can be develuped froam this

basic plan.
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This handbook was dzveloped by participants in 2 team assessment and
planainz institute interaction laboratory for teacher davelopment
under ESEA Title VI-D, July 23-dugust 17. 1973.

Revisad August 31, 1973--E. Minifie, editor
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INTRODUCTION

The purpose of this Haandbook is to provide the participants in
Projoct MERGE with a general overview of the Project's goals, implica-
tions, guidelines, and structure. A secondary but important purpose
jis to insure that there will be consensus as to the Project's goals
end coasensus as to the methods and techriques enployed to achieve
thiese goals.

T+ is understood that all facets of Project MERGE will operate
within the policies of the Toledo Board of Education and Bowling |
Green State University.

It is assumed that this Handbook will be modified periodically

as dictated by need.
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PROJECT MERGE

A Cooperative Field-Based Inservice and Proservice Teacher Educaticn
Program Cooperatively and *Equally Conducted by
Bowling Green State University and the
Toledo, Ohio, Board of Education

Project Identification. Project MERGE is a teacher education concept
from which evolve educational processes based upon changing educational
developments. The goal of MERGE is not, as may appear at first glance,
merely a means of removing teacher education from the university campus
and putting it in the schools., It is a systematic approach to teacher
education, instraction, and curriculun development. Such a program must
be mutually benaficial to the University and the participating schools.
All elements of educational pro;rams conld be included, In this case
the product is a special typ2 ¢ highly employable teacher.

TPurpose. The program is designed to produce a highly employable
rulti-compatencied teacher who can productivel: pecform in a variety of
educatiopal organiration structures involving 1 5road spectrum of regular
znd problem learning children. R

Rationale. Much of the nroductive sotential of each ol the cooper=
ating ageacies, when functioning independently as training »rzesnizatiouns,
is wasted through duplication, or unused through lack of knowledge.
Program effectiveness (cost effactiveness) is enhanced by the functional
werging of the fiscal, physical, and p2rsonnel resources of the joint
agencies.

implications. The Prolect will evantually produce a teacher education
SroRYTm wiich 18 f201d validated and competency based. The program will
orsanizationaily represent an interrelational tri-phase structure composed
of the follewing aspootss

1. An ingeryize elemeat which would effect the renewal and
enhancement ot the centract reachcr's compaetencizs consistent
with the demands for floxibility of fuactioning in a constantly
cucaging cducational aze;

2. A Preservice clemend dedicated to producing a beginning
teacher capabla of fuasticnicrg across tr2ditional categorical
1linas smd of sdjusting €O evolving change;



3. A CGraduate aspect relating to the production of a cadre of
young prrsonnel who can assumne a lcadership role in the
upgrading of teacher education programs and, thereby, the
entire teaching profession.

The focus of Project MERSL will involve changing the University
curriculum to such a structure that learning becomes more direct, )
efficient, and relevant. The change will com2 about gradually and
will not interrupt current ongoing traditional programs. The change
will refer to the production of malti-competencied (MC) £lexible, aau
highly employable personael. The prograw will be viewed as a model
from which other prograas may adapt aay oF all elemantes as they apply
to a particular situation.

The major compouent of the Project will be a strong field based
cerps of students in an educational setting. This is a learner centered
project. The Toledo Schools and BGSU will merge physical, p2rsonnel
and fiscal resources to concurrently improve the quality of education
of the University student and the school pupil.

Discussions concerning progran priorities ir teacher trainiag
between BGSU and the Toledo Board of Eiucation have indicated that
thes2 institutions ware in an optinal position to develop a cooperative
field-based teacher education prbgram. These discussions included
common concerns about teacher competencies and teacher supply.

Further deliberations by the University and Toledo Public School
staff mewbers indicated that a more permanen: and comprehensive program
was needed to provide aiditional services to childrea with learning
problecms, to contracted teachers, and to teach:rs in training by merging
resources of the State of Ohio, Bowling Green State University, and the
Toledo Public School System. In order to move toward providing such
services, the following goals were established:

Goal T. Estatlish and implement a mutually beneficial cost
effective field-bhasned inscrvice and preservice
teacher education program by combining resources of
the school district and the University.

~

Cnal II. Utiliziwe a systematic appvozxch to curriculun
developmant and implementation to develep a pre-
service and inservice comnztency based tecacher
education program that produces 2 multi-compatencizad
teacher ia the samz2 amount of time that is required

to educate present clemancary—education—majors.,
Goal 1IT. Schadale college practicum studoncsi—-fﬁ quarters with

children. Provide consistent daily supervision? of the
University stwlisnn ro invure that the Uaiversity's pupil
service orientanion to nohatic in even further enhanced.

LSupervistor-ie-need- n g very bruad sewnse.



Goal 1V, Dovelop a process that will evaluate the effect of this

Project on the pupil's academic achievement and social
behaviors.

Goal V. develop a process that wiii evaluate the acquisition of
teaching competencies by Bowling Green State University
students,

Coal VI. Develop a process vhereby contract teachers participating

in MERGE wmay provide foadback on this Project.

Goal VI1.. Provide a fiecld-based graduate program rclevant to the

needs of the profession.

Coal VIIT, Assist State Dapartmeat perconnel involved in reestab-

lishing certification evaluative criteria and standards

from traditional formats to performance or competency
formats.

Irplemantation Objectives.

1.

70 combine the personnel, physical, and fiscal resnurces of the
State of Ohio, Toledo Public Schools, and Bowling Greem State
Uaiversity for the purpose of making the greatest cost cffective
impact on the administration zad curricuiun of special education,
elementary education, and secondary education programs in North-
western Ohio.

To further individualize instruction in participating classes
using University uaderpraduate students as intern tcachers and
graduate students as interan and Jdiagnostic teachers,

To establish a public schosl hasad teazher cducation program
from which inservice tecachor education madules (uaits of instruc-
tion) will be dovelopad ond which are in fact validated throuzh
public school particip:ti~: and appilcution,

To imnitiate, implement, and evaluate a teacher education program
model for preserviece and Inszrvice education that is practical,
efficient, and effective fer cities where teacher training institu-
tions and the public schools are within the service range of each
other,

To jointly utilize university-schonl rasources in order to enhance
thn neighborhood srhoal enuvept by iavolving parents in programs
designed to ncoet matusl neesdn,

Ta provida wrre coastructive service to the BMR and LD/LD programs
in apgrood ypon regions ot :he Toledo Puhlic Schools by utilizing
Undversity porsel.
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To demonstrate a model of cost effective field based teacher

education prograw by:

~-jnvolving teachers in teacher education;

w-decentraiizing teacher education into the ficld;

--merging, on a systematic basis, the presaervice and
insecrvice aspeccs of teacher cducation;

e-miintainiag constant fi~ld feedback to the University
campus to insure relevant and ceatemporaty curriculum; .

=-expanding and refining the objectives and modules for
purposes of developing a compatancy-based teacher
education prozram. .

Merging of rescurces in Project MERGE should result in eventually-

operating indeperdently of outside funding once the progranmatic model
is cstablishad.

Procedures. Exparimentation has stxongly indicated that the

program purpose can be achieved by implementation of the following

strategiaes:

1.

University faculty will be zvailable to provide classroom
jrstruction in contact with children]

Maximizing to at least cna full year the classroom contact
among student teachevs, master teachers, and recipient pupils;

Full utilization of phiysical facilities and materials of both
agencies;

Combination of inservice and preservice training techniques;
Sharing of fiscal responsibilities and resources by both agencies;

Two areas will beceme or:rational in Septeaber, 1973-~the Central
Gity arca Ianstruction Jactar snd Project Headquarters to be housad
at Guackel Schooi and too dast Side avea Instruction Ceater to be

-

housed at Ruymer Schieedl

A University suprzvisor fov the Rast Side area wiil be housad at
Raymer School. The Ualv:rsity supacvisor for the Central City
area will be housad st Cuackal School., The three University
saparvisors for the ovewall avea will be housed at Gunckal Sthool,
The i ector of Proiect “WFEN naiy _apewvise the overall operation
from Guackel S:bool;

Total serviees will o providad i sach area for educable mentally
patardad ot leaenins disabilitize clasrees, including supervision,
{pservice tioiing, preservicea trainiag, and general research by
ehie Univerait,y rosject uirsetor, aved supervisors and assigned
persaniel;



9.

10.

11.

12.

13,

University students will receive multi-discipline certification,
i.e., cducable mental retardation, learning disabilities and/or
behavioral disorders, and regular elementary cducation. They will
be referred to as BGSU-MC (multi-cempeteancied) majors. Many
students will have complated trainable mentally retarded quali-
fications in addition to areas included in Project MERGE.
Eventually the MC major will include TMR requircments.

University supervisors will provide instruction for University
students participating in Project MERSE methods courses and
supervision of their classrooa teaching (concurrent practicum).

Certification Methods courses for Project MERGE University
students will be taught at Rayamer ard Guackel schools during
the first year. These instructional sessions may be atteaded
by Toledo staff as part of inservice programaing. FPGC credits
vwill ba available for these sessions. Teachers who attend
these sessions may have the option of substituting the Student
Teaching fee for which thay are eiigidle for payment towards
coliege credit. :

Additional classroom stations and accompanying iaservice oppor-
tunitics may b2 added within the Toledo school system for use
as student teaching stations under presently established pro-
cedures and suparvision. “

Participating Toledo teachers will be trained to sexve a dual
role of teachinz childven as w2ll as truining future teachers

in Mothods madules and on-the-job classroom teaching. This
procedure relates to the overall gozl of docentralized competency
based teacher clucation prozram. Much of this training is
anticipiated to be achieved in a sumer project or during the
regular acadenic y2ar daily scheduling.

LKesearch will be initiated to datermine to what extent inter- .|
relationships exist betwesm educable mentally retarded, trainble
mentally reta-ded, lear~ln: disabilitics and/or behavioral N
disabilities, ami renuine elementary cducational objectives.



MERGE Plan o¢ Instruction: The MERGE plan of imstruction and
practicum esperiences is based om the belief that understandings,
attitudes, and skills which are desired for the prospective teacher
can be developad most effectively when there is opportunity for the
students to obtain:

1. An intensive and zontinuous period of instruction and
exparience in the pu®lic school setting uninterrupted
by campus classes, and where, uadar the compatent
guidance of a contract teacher and 2 Uaiversity super-
visor, they may leara to carry many major responsibili-
ties in planaing and directing the learning process;

2. Stimulating and cnallenging experiences growing from
contacts with, and participation im, the total on-going
educational progran both in and out of the classroom;

3. information and undarstanding concerning the school in
all of its relationships--pupil, teacher, administrative,
parent, and cormuaity;

4. A thorough preparatioa in one or xmore specialized areas
in vhich the student will devote his energies as a
teacher.




DEFINITION OF TERMS

Central Citv Instructional Area: For purposes of MERGE, the following
schools: Glenwood, Guackel, Hale, Hamilton, Jefferson Center,
Jones, Kinz, LaCrange, Lincoln, Pickett, Robinson, Sherman,
Stewart, Walbridge, Warren, Washington, Westfield, Libbey, Scott,
Woodward,

Compeusation: Reimbursement for registered student teaching suparvision.

Compotency Based Teacher Education Program: A teacher education prograa
which consists of achievemant and application of identified teaching
skills and instructional activities,

Cost E.fectivenass: Providing the best possible service for resources
expendad.

East Side Iastructional Area: For purposes of MERGE, the following
schools: Birmingham, East Side Central, Franklin, Garfield,
Navarre, Oakdale, Raymer, Waite.

m

YRt Educable M:ntally Retarded.

Field Expn2ricnces: On-the-job training.

S

D/F): Learning Disabled and/or Behavioral Disorders.

|

Milti-Competency: Skills and abilities acquired which enable a teacher
to perform in a variety of educational settings and/or levels.

27C: Professional Growth Credit.

Practisum: Classroom participntion with concurrent seminars. (Not

et ———

" Tisted as student teachin:.)
Pupil: Toledo Public Schoosls pupil,

Recycling: A process by which a stulent is assigned to a teaching -
situation to facilitate attainment of a competeacy.

MR: irainable Mentally Retard-d.
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PERTINENT PEOPLE AND THETR ROLES

The degree that Project MERGE realizes its goals depends in large
part on the comuwunicative skills of its participants. It is essential
that all MERGE particpants be sensitive to each other's roles and
responsibilities. It is equaliy important that MCRGE participants
comnunicate skillfully with school personnel outside of MERGE.

A legitimate observation of communications is that they frequently
deteriorate as they flow between the extremas of the orzganizational
structure. To insure a productive flow of communications betwaen these

extremes, common understandings as to roles and respounsibilities are
essential.

=0 following descriptions of roles will refer to the Organizational
Flow Chart. Because Projact MERGE is a field-based action operation,
it can be assumed that most communications will flow from and as the re-
sult of classroom action.

Advisory Board. The Co-Directors of Project MERGE will work
closely with an Advisory Board to be comprised ef individuals repre-
senting Bowling Green State Urniversity, Toledo Public School Adminis-
traticn, Toledo Federation of Teachers, Parents, aud participating
Students as follous: :

Deputy Superintendent, Toledo Public School Administration, or
his designate

Dean of the College of Education, Bowling Green State Univer-
sity, or his designate

Two staff members from Bowling Green State University

Director of Llomentav, Educatioun, Toledo Public Schools, or
his designate

Director of Sccondary REducation, Toledo Public Schools, or
his designate

Four representatives from the Toledo Federation of Teachers
juo represeatatives from the Toledo Assoziation of Adainis-
rative Porsonnel {1.A.A.P.)

Tuu Bowliag Crean State University Stuldents from MERGE--one
Underrroduate and ona Craduate

O
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Two Parents from the Central City Instructional area

Two Parents from the East Side Instructional area

Co-Project Directors. The Project Directors are implementors
enployed to insure achievement of MERGE goals. The Project Directors
integrate the activities of all participating Toledo teachers and all
Bowling Green State University staff and students to insure achieve-
nent of MERGE products and process objectives.

Principal. The Principal, beinz responsible for all matter con=
cerning the schools, works closzly with the personnel project director
and all participants to insure that MERGE is truly a mutually bene- .
ficial operation.

Bowling Green State University Supervisor-Consultant. Tne Bowling
Green State University Sup2rvisor Consultant will provide and/or
wmaintain:

1. Instruction for students in MERGE;
2. Suparvision of students in MERGE;

3. Feedback on tﬂa”hlng conpetencies as they are developod by
students in MERGE;

4. Records of teaching competency development of students in MERGE;
5. Consultant services to MERGE teachers:
6. An avenue for communications conceraing MERGE and related teacher

training information.

Toledo Board of Edricati.n Supesrvizor of Special Education. The

designated EMR Supervisor from the Toledo Tublic Schools will have
overall responsibilities for:

1. EBvaluating and ordering materials znl :upplies;
2. Sval.alion aud suplivision of c2aciers;
J. Tlanning, coanducting, and evaluating iuscrvice activities;

4. Savviang on the Mdvisory Loawd for Projeact MERGE.
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Contract Teachers. The Contract Teacher's role will consist of:

1. Keeping long-ranze goals and plans in mind to allow for non-
interruption of skills sequences and complation of appropriate
curricula;

2. Providing ample time for up-grading of lesson plans on a daily
basis:

3. Establishing regular periodic conferences fer the discussion of
teaching problems;

4. Supervising closely yet objectively participating students so
that there can be a developmant of unique teaching abilities
and style whenever feasible--recogniiion and respect for the
legal responsibility of the certificated supervising teacher
must be maintained at all times;

5. Recognizing and aczcepting the fact that each student teacher
has a unique degrees of readiness for classroom teaching so that
coordination and motivation of energies can provide the highest
quality of education;

6. Sharing strategies for classroon management is a vital part of
this Project and will allow for gracdual guidance into the
student's teaching responsibilities;

7. Throuch an atmostphere of acceptan:ze s a co-workev, the Bowlin
S p

Green Student will be established as o real teacher with authority
in the classroon.

Bowline Greea State Uaiwvor ity Stud:-is, Oiandard studeat
teaching procedures and colde of ethics are (ncleded under POLICIES AND
PROCEDURES. However, particircation in a progran that is as uaique
as Projoct MARGE vequire farriees clarviiicotion with regard to
roles.

1. Mutually productive communication bhoiwren the contract teacher
and student is esseniial. bath partoors sbould make major efforts
to continually improve thesz skills. &n hopnest attempt should be
made to identily and cerrsost anvehils . that impedes candid and
professional cemmunication,

2. Uaresolved confliicts horceon student and conlract teacher can be
raken to the Uaiversity Supervisor and Principal. It serves no
useful purpost to leave tiese conflicts uareselved gop to ghave
then with foll-w stwdonts or tea:hiers,




12

3. Students should consult with the suparvising contract teacher
early in the MERGE experience concerniiy which problems or
situations can be taken directly to the Princiral. However,
students arc cncouraged to cousult with the Principal if the
situation or problem warrunts such dirrct communication. It 1is
a mutual responsibility of the Princiril and student teacher to
initiate mauny iaformal conversational emup:riences so that their
relationship is based on understaading ani insight. )

.

4. Students will comnunicate frequently with \IR0T consultants and
graduate assistants, This level uf commanication should concern
those matters that relata divectly to teaching pecformance. Such
communication should be professional .t all tires. Personalities
and individual compatencies of all parsouael are not appropriate
commuaications at this level.

5. Bouwling Green State University stutents should clear all communi-
cations and requests for wmaturials or sarvizes from non-certificated
persounel (custodians, eaginelr, sacrataries, etc.) with their
teacher. The contract teacther will snisrm studants as to procedures
and channels in effect in cach Buildiag. Studeuts should not pre-
sume upon the sarvices of non-certificated perscnnel.

6. Bowling Green State University stuients ~u.t coasciously keep their

. communications with fellos ,tudents it i prefessional level. Per-
sonality characteristics, coapiteacias. pirsonal background, and
problems are not appropriate subjects LT canc-arsation. It is
imperative that studenss 1o not dis..on thaiy asaizaed oatract
teachers' personalities, coapateacies, idicsvacracies, etc., with
each other. It is also Imp rarive that sindants be extremely
discrete, accurate, ani prolassiantd e 1iecussing any MIRGE
expericace or observaticen with University wersonnel or students
outside of the MERGE Frrj-~t.

Pupils. Commmaization  heeaan tha torfrasi teacher, students, and
pupils is alwuys crirical, 311 such cemin. roatioss (verbal and aon-verbal)
should be compatible with clirzroos awet le tawy i losophies. MERGE
students should b2 eucouvana aad assiat.t i develonirg an effective

i

communication stvio that s novuels ther o ilcwaver, both the
contract teacher .nd stud-at rhould b 2 ++r and wcnsitive to thuse
individual techniaqurs amd stvio that ¢ L0 weeaniecoant their tecacher=-
student parinership. Rgamelot the RN not objezt, or may even

eacourazi., the mindls €O TIPSR | tiont nawe. The contract

teacher objeets to this pro «wiur.

-
g
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Parents. Parents will, in most cases, conmunicate directly with
the Building Principal. Direct commuaication with the contract teacher
may occur dependiny on the exteut that this kind of comnunication is
encouraged. Productive comnunication betww.an parant and contract
teacher should Se encouraged. Because this leval of comuunication
requires spacial insights and skills, MERGE studonts should always
consult with or act at the direction of the classroom teacher before
comnunicating with parents. If this level of contunication is not
productive, it may be advisable to infora the trincipal.



POLICIES AND PROCEDURES

Compensation of Contract Teachers Based Upcn Quarter Hour
Interpretation of State Code. DBowling Green State University and
its staff must satisfy the State Department of Education's pres-
cribed requiremeats in student teaching. A student must complete
12 clock hours of actual classroom teaching for each quarter hour
of credit earned. This rcquirement refers to those students regise
tered for student teaching credit and does not include students
who are registered Eor observation or practicua credit.

in some spacial teaching finlds (i.e., learning disabilities,
behavioral disorders, mental retardation), it may be necessary for
a student teacher to be regisiered for an participate in a greater
nuaber of actual student teaching hours,

The contract tecacher who agrees to accept a registered student
teacher for a full quarter of student teaching experience (11-15
guarter hours) may receive §65.00 from Bowling Green State University
or elect to substitute the stud. nt teachi~z stipend for paymeut
toward collage course cradit oifered throuzh Project MERCE, Othcer
cptions are baing negotiatad.

The contract teacher who agveas to 1ccept a student teacher
renistered for i1ess than 1l hours credit may be paid $6.00 per
credit hour or eleci to substitute the student teaching stipend for
payment toward college cours= credit offered threugh Project MERGE.
Cther options arc being unegotiated.

Interpretatioa of rompiesal lon for contracts between teacher and
registered studont teacvher vwiil be computed as follows:

1. Contract teachers who supzarvise student teachers registered for
10 or less student tanching credit hours may be compensated at
the rate of $5.99 par credit hour;

2. Contvact teachers who zupo2rviss 5321 dent teachers registered for
11 or wore stu.dent teashiin eredit hours may be compensated a
maximan stipend oL $63.,09,

14
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Student Oricntation. Bach participating school will have its
own set of expectations for the student. The Principal is responsible
for commuaicating these evspectations to the ~tudents. As members
of Toledo's professional staff the studeat must realize that respect
is earned. Staff und pupils are sensitive to any double standards.

Building Policies. Students need to know the following:

1. School Yhilosophy and Policies
a. Schovol hours
b. Discipline
¢. Luach program
d. Reporting to parents
e. Fire drills
f. Health, accident, excursion forms

g. Teachers' moetings
n. Availabilitv of supplies
2. School and Community Background

History of school

Nuaber of students

Physical couastruction of school plant
Economic condition of commuaity
General occuputirns of the parents

(I <P o T w ol <

udent Organization

c. Clubs

d. Musiz activitie-~

e. Athletics

f. Assembly praograms
g. Publication:

h. Other accivitiers

o Regponsibilitics of the Student
a. Punctuality
b. Loyalty to c¢hildren, profession, and staff
c. Use of materials
d. Cood hunan relationships uith supavvisors and contract teachers
., Participaticn in extra-curricular activities, playgrouad,
lunch rooam. hall, bathroo—. etc.
. Confideatiality of pupils' records
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Routine Procedures and Rules. University studeats will be con-
sidered to be members of Toledo's professiouval staff and will be
expected to function within the official polizies of the Toledos
Board of Education.

1. Absences: Reuardless of the reason, absence £rom an assignient
;s to be reported by the student. Students are ro follew pre-
cisely individual Pullding provecuics for ceporting abs2.ires.

Students participating in a tvanspoztatien 200l will be expected
to notify drivers of their absence to avoid tardiness of othew
students.

2. Check Iu: Studeats will b2 expectel vo chack ia personally at
their assigned school office. Exact check-in time will be

determined by the school assignment since starting time for
schools varies. Daily us> of the check-ia sheczt 1s required.

University stulents will ou expect to give 24-hour notice to
their supervising teacher and their University suparvisor ot
gradnate assistint of a planned abseuce or tardiness for

- scheduled Project MERGE reinted assizmnants.

atone

; 3.  Leauing the Daiidivg: Srudeats will not leave their assigned
School Buildin, durin; their wirkday without sutbority from
thoir University suparvisor {or Jusignate) and the Building
Principal (or desigoit.s).

. Dress and Groomiin Sada: A student ansiancd to a classroown
should be drasszd and yroom.d consistent with the standard estab~
lished by the scheol. Changas of clothing are often helpful
for the ranue of activiiies such as caaping or physical education,
Datermine if time is 1::71+ble for ~ncn wiaages.

5.  Smokinz: A school i3 a pubdlie buildingz and swoking is alloved
only in desiganled ar .

6. Facilitio: ~ud Supplic.: Your classveur should Se tredtved Like
a homz awiy Leoo how--bizp it neat and in ordar at all tias,
Do uot cxpuct your suporoicior teacher or cuitodial staff to
clean up aftzr you nze should you dv i all yourself, Train
your students to housvcleun for thewselves.

Keep ycur roon arrangements and bu'letin boards appropriate
znd attrociive. Wheo ven see somerhing out of plave, fix it--
don't wait for comooe: lae to 2o it

Romaabar thr bookr, caves, awd ctlor hard naterials must Inst
Far a norio) ol veers,  Ureat thea oeith o care and sae that your
studante 4 tho name Cacaegbie manerials (act supplies,
writing piver and ches  apard cre ovdered for the satics year
and muat tect ot e S ss e these materiais., Plaa oyour
activities to use ther o the fullest--don't waste aaything.
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Take pride in your Building and share this pride freely with
your fellow staff members and students. Remember that the
Building belongs to the comumuaity and we have a responsibility
to them for its care.

Coda of Ethics. Auy code of ethics, and especially one in the
teaching profession, must have homesty and sincerity as its bese. Be
prepared to say whai you mean, and mecau what you say.

1. Be mature enough to take your complaints and gripes to their
sources for candid discussion. Don't expes: third parties to
solve your probleas for you;

2. Do not complain about your pupils. T{ your comments about a child
do not result in benefits to him, leave it unsaid.

3. Avoid cliques in this Projort--they only serve to cause misunder-
standings and animositios;

4. Be candid in all of your dealings with fellow educators. Your
first priority is the quality of education you are providing.
You can be nize about what you say but, at the same time, say
what youn mean;

5. Along with giving fewlback, you must be willing to accept. More-
over, you must openly ask fur it and evalvate it fairly;

6. Approach all schocl situaticas positive:y hoth within the class-
room satting and amoag your collcagues. You will be much more
successful in all of your dealings if they are approachad with
a positive attitude.

7. Your behavior in public schools should b2 such that it will aot
cast reflection on the teaching profession;

8. CGo through propoe <lie Jio Jhen you uve g prublem that
cannot be resolved by your supervisiag teasher;

9. When spexking about your pupils, speal positively.,

Student Evaluntion,

1. Inherent Rirbs to the Sivlont: A student vho does not meet
Building ond/or Bawlir- Green State University standards quartex
by quarter coa be cuon.t b oor willl B2 rotained at the cowpetency
level for waich the srarindds are not wu2t,
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Removal from the MERGE Project will follow Bowling Green State
University policy.

A student who has not urined the compatencics for u given level
will not be promoted tu the next level unless agreed upon by the
evaluating comnittee., This could mean that student teeching
hours credit could be rated as unsatisfactory and thezefsoe ol

University Policy for Student Teachinu: In line with Universicy
student teuchiaz policy, the student teacher is to evaluate hia-
self on the form provided by the Uaiversity. After complating
this form the student teacher, cenrract teacher, and University
supervisor should review the evaluation avalytically, In a
competency based program coastruct.ve cricicisa s necessasv if
weaknesses are to be eliminated and competancies achieved.

%ach level of student teaching will be evaluated by the student
teacher, contract teachor wnd University supervisor.

Immediately prior to the terminatinn of a student teaching place-
ment, the student toacher, contract teather, and Uaiversity super-
visor should share their evaluations. The Buildinz Principal or
Assistant Principa' has the option of sitting in on the evaluation
meeting. The stud-nt i-acher, contrast tvacher, .or University
supzrvisor has the privilese of requesting an evaluation by the
Principal within the evalvation process.

Evaluation of Studont - riovnance: Lo the event that o 'DIRGE
student's parformance drops below a satisfactory lavel, the
University Sapzrvisosr should i.form the Projact Director who
will notify the Ollice of Studen: Toeaching immediately.

1f at any tine the MERGH studear msnaces the program because of
unprofessional attitudes and/or conduct, by lazk of skill in

providing suituble I..:v iy pnuwirenmint;, or in personal
imnaturity in oo cecegsionally sesh chaldren and youth,
the student will H: veroved from MIRGE iumeliately.

Deteramivativy of Bliib?ifty for MINIE, To obtain an assipnment

[ Xalnd

in MPAGE, the student aust Tirst be declarved eligible by the Special
G

catlot Rzpreseazative in the Academic Procram Advisouent Office of

College of Edunation, Dwling Green State University. Eligibility
tors  inelude;

Complotion oi a =mine=ia of 120 gquarter hours of college credit
including the requiy o vreguisite prolcscional coursas and be
iﬂ e!.“)-’-l etand i.Ll".",;
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Filing an application for enrollment in MERGE not later than

the pre-rhgistration pariod for the first quarter of the

junior year;

Possess a cunulative point average of 2,0 in all work undertaken
and 2,25 in the major field. This standard must be met inr one
full quarter priox to MERGE assignment;

Demonstrate proficiency in oral and written English;

Present evidence of frecdom from speach defecis;

Przsent evidence of physical fitness;

Give evidence of cood moral character, desirable personality
traits and professional attitudes;

Present evidence of having completed a minimum of 60 hours
of work experience;

Present evidence of having participated in two or more Field
Experiences.



